MAH B.Ed CET Sample Paper Teaching Aptitude Solutions

MAH B.Ed CET Teaching Aptitude

Sample Paper — 7 | Detailed Solutions

Detailed Solutions
Q1.

B Solution | .

Concept: Semantic barrier in teaching communication.

Barriers to classroom communication are classified as: physical (noise, distance),
psychological (anxiety, prejudice, inattention), semantic (meaning-related — jar-
gon, ambiguity, unfamiliar terminology), and cultural. A semantic barrier arises
when the meaning of the message is lost or distorted because the receiver does
not share the sender’s vocabulary or frame of reference. When a teacher uses
domain-specific technical terms or abbreviations unfamiliar to students, the in-
tended meaning fails to transfer — a classic semantic barrier.

Why other options are wrong:

* (A) Loud construction noise is a physical/environmental barrier — it im-
pedes hearing, not meaning.

* (B) Personal anxiety preventing focus is a psychological barrier — internal
emotional interference.

* (D) Physical distance reducing clarity is a physical barrier — related to the
transmission channel, not meaning.

Final Answer: (C)

‘Answer: (&) ‘ GoBacktoQ 1

Q2.

a8 Solution | \

Concept: Prescriptive vs. descriptive views of teaching.

The prescriptive view of teaching is normative — it sets out ideals, principles, and
standards about how teaching ought to be conducted for maximum effectiveness.
It answers the question: “What should a good teacher do?” The descriptive view
is empirical — it explains what teaching actually is in observed practice, describing
how teachers behave in real classrooms without prescribing what they should do.

Why other options are wrong:

-

collegedunia



https://collegedunia.com/exams/mah-bed-cet/sample-paper

MAH B.Ed CET Sample Paper Teaching Aptitude Solutions

Q3.

Q4.

* (A) This describes the descriptive view, not the prescriptive.

* (B) This reverses the descriptions — the prescriptive view concerns ideal aims
and methods, not the descriptive.

* (C) The descriptive view is empirical, not purely theoretical — it connects to
actual classroom observation.

Final Answer: (D)

’Answer: (D) \ Go Back to Q 2

a8 Solution | \

Concept: Bloom’s revised taxonomy — Analyse level (Level 4).

Bloom’s revised taxonomy (Anderson & Krathwohl, 2001) has six levels: Remem-
ber — Understand — Apply — Analyse — Evaluate — Create. The Analyse level
involves breaking material into its component parts, examining relationships
and underlying assumptions, distinguishing relevant from irrelevant informa-
tion, and identifying logical structure. Examining a political speech to identify
assumptions and distinguish fact from rhetoric requires students to dissect and
scrutinise the text — a prototypical analysis task.

Why other options are wrong:

* (B) Recalling the taxonomy in order is a Remember level task.
* (C) Summarising a chapter in one’s own words is an Understand level task.
* (D) Applying a grammar rule to construct sentences is an Apply level task.

Final Answer: (A)

’Answer: (A) \ Go Backto Q 3

B8 Solution | \

Concept: Mager’s behavioural objectives — three components.

Robert Mager (1962) argued that a well-formed instructional objective must spec-
ify three components:

(a) Behaviour: the observable, measurable action the learner will perform (e.g.,
“write,” “solve,” “identify”).
(b) Condition: the circumstances or resources under which the behaviour will
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occur (e.g., “given a calculator,” “without notes”).

(c) Criterion: the standard of acceptable performance (e.g., “with 80% accu-

2 s

racy,” “in under 10 minutes”).

Option (B) accurately names all three components: behaviour, condition, and
criterion.

Why other options are wrong:

* (A) Learning style and evaluation instrument are not part of Mager’s three-
component framework.

* (C) Subject content and lesson duration describe lesson planning, not a be-
havioural objective.

* (D) Teacher’s goal and group arrangement are planning considerations, not
objective components.

Final Answer: (B)

’Answer: (B) ‘ Go Backto Q 4

Q5.

B Solution | .

Concept: Andragogy (Knowles) — key distinguishing principle from pedagogy.

Malcolm Knowles (1973) defined andragogy as the art and science of helping
adults learn, contrasting it with pedagogy (teaching children). His core assump-
tions about adult learners are:

* Adults are self-directed — they take responsibility for their own learning.

* Adults bring a rich reservoir of prior experience that is a resource for
learning.

* Adults are motivated by internal factors (career advancement, personal
growth) rather than external rewards.

* Adults learn best when they understand the immediate relevance of content
to their lives and problems.

Option (C) captures the core distinguishing principle of self-direction, prior expe-
rience, and relevance.

Why other options are wrong:

* (A) Andragogy explicitly rejects the identical teacher-directed approach for
adults — self-direction is the defining contrast.
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* (B) Adults in Knowles’ model are self-directed, not dependent on prescribed
curricula from authorities.

* (D) Knowles does not claim shorter adult attention spans; adults are self-
paced, not attention-limited.

Final Answer: (C)

’Answer: (C) \ GoBackto Q5

Q6.
B Solution | \

Concept: Teacher as role model — comprehensive influence on students.

The hub-and-spoke diagram shows four dimensions of student development ra-
diating from the teacher as role model: attitudes, behaviours, aspirations, and
ethics. Role modelling (Bandura’s observational learning) is powerful because
students internalise both explicit behaviours (punctuality, respectful communi-
cation) and implicit values (intellectual curiosity as a signal of what is worth
pursuing). When a teacher consistently demonstrates these qualities, the influence
is not limited to one domain — it shapes how students think (attitudes), what they
do (behaviours), what they aim for (aspirations), and what they value as right or
wrong (ethics) simultaneously.

Why other options are wrong:

* (A) Restricting influence to attitudes alone underestimates the breadth of
observational learning.

* (B) Aspirations alone is too narrow; daily behaviours and values are equally
affected.

* (C) Excluding attitudes and aspirations contradicts the evidence that role
modelling shapes self-concept and future orientation.

Final Answer: (D)

Answer: (D) \ Go Backto Q 6
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Q7.
B Solution | .

Concept: Simpson’s psychomotor domain — Complex Overt Response stage.

Simpson’s psychomotor taxonomy has seven levels: Perception — Set — Guided
Response — Mechanism — Complex Overt Response — Adaptation — Origi-
nation. The Complex Overt Response stage (Level 5) is characterised by auto-
maticity and fluency: the learner executes complex, multi-step motor sequences
smoothly, quickly, and with minimal conscious effort. Examples include a pianist
performing a concerto without reading the score, or a surgeon performing a rou-
tine procedure with habitual precision.

Why other options are wrong:

* (B) Imitating with visible effort and inaccuracy describes the Guided Re-
sponse stage.

* (C) Mental preparation to initiate action without execution describes the Set
stage (mental, physical, and emotional readiness).

* (D) Adapting motor skills to create novel movements describes the Adapta-
tion stage (Level 6).

Final Answer: (A)

’Answer: (A) \ Go Backto Q 7

Qs.

o _Solution \

Concept: Krathwohl’s affective domain — Characterisation level (highest).

Krathwohl!’s affective taxonomy has five levels: Receiving — Responding — Valu-
ing — Organisation — Characterisation. At the Characterisation level, a value
or value system has been so thoroughly internalised that it becomes part of the
learner’s character and identity. The person acts consistently according to the value
across all situations without external prompting. A student whose environmental
stewardship is characterised in their identity will make sustainable choices auto-
matically — at home, at school, and in later life.

Why other options are wrong:

* (A) Attentive listening at a programme describes the Receiving level (aware-
ness/attention).

* (C) Voicing support when prompted describes the Responding level (active
participation).
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Q9.

* (D) Organising a one-time drive after developing interest describes the Valu-
ing level (acceptance/commitment to a value).

Final Answer: (B)

’Answer: (B) ‘ Go Backto Q 8

B Solution | .

Concept: Storytelling as a teaching method — dual cognitive and affective bene-
fits.

As shown in the wheel diagram, storytelling generates four interlocking benefits:

* Imagination (cognitive): activates creative and hypothetical thinking.

* Memory Retention (cognitive): narrative structure provides a schema for
encoding and retrieval; the story arc aids recall.

* Emotional Engagement (affective): characters and conflict create empa-
thetic response, increasing motivation to attend.

* Cultural Values (affective): folk tales, myths, and historical narratives trans-
mit values, norms, and identity.

This dual cognitive-affective activation makes storytelling unique among teaching
methods. Option (C) correctly identifies the pairing.

Why other options are wrong:

* (A) Dismissing cognitive impact contradicts the research on narrative and
memory; the wheel itself shows Imagination and Memory Retention.

* (B) Dismissing affective benefits contradicts the Emotional Engagement and
Cultural Values spokes.

* (D) Calling storytelling outdated is factually incorrect; it remains a validated
pedagogical strategy.

Final Answer: (C)

Answer: (C) \ Go Backto Q9
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Q10.

B Solution | ,

Concept: Flipped classroom model — structural difference from traditional in-

struction.

In the flipped classroom (Bergmann & Sams, 2012), the traditional lecture-
homework structure is inverted:

* At home: students watch pre-recorded video lectures, read texts, or listen
to podcasts — acquiring new knowledge at their own pace, pausing and
replaying as needed.

* In class: the teacher guides active learning — problem-solving, peer discus-
sion, project work, debates, and individual feedback — making class time
high-interaction and teacher-supported.

The key insight is that passive content delivery is moved out of class time, while
higher-order application and immediate teacher support are brought into class
time.

Why other options are wrong:

* (A) Two daily sessions describes an extended-day structure, not a flipped
model.

* (B) Teacher pairs describes co-teaching / team teaching, not flipped learning.

* (C) Teacher at back with advanced students fronting others describes a peer-
teaching arrangement, not a flipped classroom.

Final Answer: (D)

]Answer: (D) \ Go Backto Q 10

Q11.
— e .

Concept: Fishbowl discussion — procedure and structure.

The Fishbowl technique divides the class into two concentric groups:

* Inner circle (the “fish”): a small group (typically 4-6 students) engages in
a focused, structured discussion on a topic or question.

* Outer circle (the “observers”): the remaining students watch silently, take
notes, analyse argument quality, or fill an observation checklist.

After a set time, roles are switched — the observers become discussants. This
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structure ensures that all students both participate as active discussants and prac-
tise analytical listening. It develops argumentation, critical evaluation, and listen-
ing skills simultaneously.

Why other options are wrong:

* (B) All students debating simultaneously without structure describes an open
class debate, not a fishbowl.

* (C) Teacher centred in the middle with students rotating describes a Q&A
station method.

* (D) Paired private discussion followed by a shared written response describes
Think-Pair-Share or a pair-share activity.

Final Answer: (A)

’Answer: (A) \ Go Backto Q 11

Q12.

a8 Solution | .

Concept: Morrison’s Mastery Learning — defining characteristic.

Henry C. Morrison (1926) proposed that all students can achieve mastery if
given sufficient time and appropriate instruction. His strategy is built on a cyclical,
recursive model:

(a) Teach a unit.

(b) Test to identify who has and has not achieved mastery (typically 80-90%
criterion).

(c) Reteach non-mastery students using different methods/materials.

(d) Retest until mastery is achieved before the class advances.

This test-teach-reteach-retest cycle (later developed by Benjamin Bloom as “Mas-
tery Learning”) is Morrison’s defining contribution.

Why other options are wrong:

* (A) Ability grouping with differentiated curricula describes tracking or tiered
instruction, not Morrison’s model.

* (C) A single year-end examination contradicts the cyclical, diagnostic nature
of mastery learning.

* (D) A single extended lecture followed by independent study is closest to a
traditional lesson plan, not Morrison’s cyclical model.

Final Answer: (B)
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’Answer: (B) ‘ Go Backto Q 12

Q13.

a8 Solution | .

Concept: Bruner’s Discovery Learning — defining principle.

Jerome Bruner (1961) argued that learning is most durable and meaningful
when learners discover knowledge themselves rather than receiving it in final,
pre-packaged form. In discovery learning:

* The teacher creates an environment rich in materials, problems, and provo-
cations.

* Students manipulate, explore, and investigate to uncover patterns and
principles.

* Concepts are induced from specific instances — moving from concrete ex-
perience to abstract generalisation.

* The learner develops intrinsic motivation, problem-solving skills, and the
capacity for transfer.

The defining principle is active, self-initiated construction of knowledge — not
reception.

Why other options are wrong:

* (A) Presenting organised knowledge in final form is Ausubel’s Exposi-
tory/Reception Learning — the opposite of discovery.

* (B) Observation and imitation of an expert model is Bandura’s Observa-
tional (Social) Learning.

* (D) Competition to discover faster has no theoretical basis in Bruner’s work
and contradicts the collaborative, intrinsically motivated spirit of discovery
learning.

Final Answer: (C)

Answer: (C) \ Go Backto Q 13
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Q14.

B Solution | .

Concept: Sharan and Sharan’s Group Investigation — six-stage sequence.

Group Investigation (Sharan & Sharan, 1992) is a complex cooperative learning
strategy in which students take genuine ownership of inquiry. The six stages,
shown in the flowchart, are:

(a) Topic Identification: the class identifies sub-topics of a broad theme.

(b) Small Group Formation: students self-select groups based on interest in a
sub-topic.

(c) Investigation Plan: each group plans what, how, and who will investigate
what.

(d) Carry Out Investigation: groups research, collect data, and analyse.

(e) Synthesise & Present: groups prepare and deliver findings to the class.

(f) Evaluate: teacher and students evaluate the investigation process and out-
comes.

Option (D) correctly reproduces this sequence as depicted in the flowchart.

Why other options are wrong:

* (A) Investigation Plan before Small Group Formation inverts stages 2 and 3.

* (B) Carry Out Investigation before Investigation Plan inverts stages 3 and 4.

* (C) Evaluate before Synthesise & Present inverts stages 5 and 6, and scram-
bles all other stages.

Final Answer: (D)

]Answer: (D) \ Go Back to Q 14

Q15.

a8 Solution | .

Concept: Problem-formulation stage in inquiry learning — purpose.

Inquiry-based learning follows a cycle: wonder,/question — problem formulation
— investigation — analysis — communication. The problem-formulation stage
is the critical gateway at which students move from a vague curiosity or felt dif-
ficulty to a precise, focused, investigable question. Without a well-formulated
problem, subsequent data collection and analysis lack direction. Skills developed
at this stage include: narrowing a broad topic, identifying researchable variables,
and specifying the scope of inquiry — all foundational to scientific and academic
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thinking.

Why other options are wrong:

* (B) Collecting data before formulating the question inverts the inquiry se-
quence and produces unfocused data.

* (C) Presenting conclusions and synthesising findings is the final communica-
tion stage, not problem formulation.

* (D) Testing a hypothesis by conducting an experiment is the investiga-
tion/testing stage, which comes after formulation.

Final Answer: (A)

’Answer: (A) \ Go Back to Q 15

Q16.

a8 Solution | .

Concept: Higher-order (second-order) conditioning in Pavlowv.

In standard (first-order) classical conditioning, a neutral stimulus (CS1 = bell)
is paired with an unconditioned stimulus (UCS = food) until CS1 alone elicits
salivation. In second-order (higher-order) conditioning, CS1 (now already a
conditioned stimulus) is used to condition a new neutral stimulus CS2 (e.g., a
light):

e CS1 (bell) + CS2 (light) are repeatedly paired.
* (CS2 (light) alone then elicits the conditioned response (salivation) — even
though CS2 was never paired directly with the original UCS (food).

This demonstrates how conditioning can extend through chains, and is relevant
to classroom phenomena such as a student developing anxiety toward any subject
associated with a previously feared teacher.

Why other options are wrong:

* (A) A natural automatic response to a biologically significant stimulus de-
scribes the unconditioned response (UCR).

* (C) Gradual weakening of CR when CS is presented without UCS describes
extinction.

* (D) Re-emergence of CR after rest describes spontaneous recovery.

Final Answer: (B)

]Answer: (B) ‘ Go Backto Q 16
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Q17.

Q18.

B Solution | .

Concept: Extinction in operant conditioning — process and classroom implica-
tion.

In operant conditioning, extinction is the process by which a previously reinforced
behaviour gradually decreases in frequency and ultimately ceases when the re-
inforcement that previously maintained it is consistently withheld. The behaviour
was strengthened because its consequences were rewarding; once consequences
are removed, the behaviour is no longer worth performing.

Classroom application: If a student makes attention-seeking disruptive com-
ments and the teacher consistently ignores them (withdraws the reinforcer =
teacher attention), the disruptive behaviour is placed on an extinction schedule.
Over time it reduces — a strategy called planned ignoring or differential rein-
forcement of other behaviour (DRO).

Why other options are wrong:

* (A) New behaviour acquired by removing an aversive stimulus describes
negative reinforcement.

* (B) Punished behaviour increasing after punishment stops describes the re-
bound effect or punishment side-effect, not extinction.

* (D) Generalising a conditioned response to similar stimuli describes stimu-
lus generalisation.

Final Answer: (C)

’Answer: (9 \ Go Backto Q 17

a8 Solution | \

Concept: Thorndike’s Law of Exercise — use and disuse.

Thorndike formulated three primary laws of learning: Law of Effect, Law of
Exercise, and Law of Readiness. The Law of Exercise has two sub-laws:

* Law of Use: A stimulus-response (S-R) bond is strengthened when it is
used (exercised) frequently.
* Law of Disuse: An S-R bond weakens when it is not used over time.

Classroom implication: Regular, distributed practice (spaced repetition) is es-
sential for retaining skills and knowledge. Skills not practised (e.g., mental arith-
metic, a second language) deteriorate over time.
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Q19.

Why other options are wrong:

* (A) Intrinsic motivation based on challenge level describes elements of opti-
mal challenge / flow theory, not the Law of Exercise.

* (B) Physical energy expended has no direct connection to Thorndike’s Law
of Exercise.

* (C) Emotional satisfaction as the exclusive strengthener describes
Thorndike’s Law of Effect (satisfaction/discomfort), not the Law of Exer-
cise.

Final Answer: (D)

]Answer: (D) \ Go Back to Q 18

a8 Solution | \

Concept: Piaget’s equilibration — the core regulatory mechanism of cognitive
development.

As shown in the cycle diagram, Piaget identified equilibration as the master reg-
ulatory process that drives cognitive development:

(a) Assimilation: the child interprets new experience through existing schemas
(fits the new into the old).

(b) Disequilibrium: when new information cannot be assimilated, the cognitive
system is thrown into imbalance.

(c) Accommodation: the child modifies an existing schema or creates a new
one to incorporate the discrepant information.

(d) Equilibration: balance is restored at a higher; more sophisticated cognitive
level.

This self-regulating cycle is the engine of intellectual growth — each round of
disequilibrium and re-equilibration lifts the child to a more advanced cognitive
structure.

Why other options are wrong:

* (B) Teacher balancing curriculum difficulty describes instructional design,
not Piaget’s biological-cognitive mechanism.

* (C) Emotional stability despite school stress describes resilience, a social-
emotional concept unrelated to equilibration.

* (D) Matching a new concept with an existing schema without modification
is Piaget’s definition of assimilation, not equilibration.
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Final Answer: (A)

’Answer: (A) \ Go Backto Q 19

Q20.

Q21.

o _Solution _ \

Concept: Vygotsky’s scaffolding fading.

Vygotsky’s concept of scaffolding (elaborated by Wood, Bruner, and Ross, 1976)
refers to the temporary, contingent support a More Knowledgeable Other (MKO)
provides to enable a learner to operate within their Zone of Proximal Development
(ZPD). Scaffolding fading is the process by which this support is progressively
and deliberately reduced as the learner gains competence, internalises the strat-
egy, and moves toward independent performance. The fading mirrors the trans-
fer of ownership from MKO to learner — a process Vygotsky called the “general
genetic law of cultural development” (inter-psychological to intra-psychological).

Why other options are wrong:

* (A) Permanently removing all support after one attempt is abrupt with-
drawal, not graduated fading; it ignores whether the attempt was successful.

* (C) Full scaffolding reintroduced whenever any difficulty arises prevents the
development of independent coping strategies.

* (D) Scaffolding fading is teacher-initiated and contingent on observed com-
petence, not solely on the learner’s explicit request.

Final Answer: (B)

’Answer: (B) ‘ Go Back to Q 20

a8 Solution | .

Concept: Gestalt principle of Good Continuation.

As shown in the diagram, when two smooth curves cross, the visual system does
not perceive them as two V-shapes meeting at a point. Instead, it follows each
curve in its established smooth direction through the intersection, perceiving
them as two distinct continuous lines. This is the principle of Good Continuation
(also called the Law of Continuity): elements that form a smooth, uninterrupted
path are perceptually grouped together as a single unit.

Real-world relevance: This principle explains how we read handwriting (connect-

[ 5]
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Q22.

B Solution |

ing strokes), follow a winding road on a map, or separate overlapping objects in a
scene.

Why other options are wrong:

* (A) Grouping elements that are physically near each other describes the

Proximity principle.
* (B) Filling in gaps in incomplete figures to perceive complete forms describes

the Closure principle.
* (D) Grouping elements similar in colour, shape, or size describes the Simi-

larity principle.

Final Answer: (C)

’Answer: (C) \ Go Back to Q 21

Concept: Bloom’s revised taxonomy — Creating level (Level 6, highest).

The Creating level (previously called Synthesis in the original 1956 taxonomy) is
the highest cognitive level in Bloom’s revised taxonomy (Anderson & Krathwohl,
2001). It involves:

* Generating: coming up with original hypotheses or alternatives.
* Planning: devising a procedure or plan for a task.
* Producing: constructing or creating a novel, coherent whole.

Key action verbs: design, construct, compose, formulate, produce, invent, de-
vise, create, plan, generate. Products include: original essays, models, plans,
artistic works, research proposals, and designed solutions.

Why other options are wrong:

* (A) Breaking down into parts and discovering relationships describes the
Analyse level (Level 4).

* (B) Judging quality against criteria describes the Evaluate level (Level 5).

* (C) Using knowledge in new situations with verbs like “apply” and “solve”
describes the Apply level (Level 3).

Final Answer: (D)

Answer: (D) \ Go Back to Q 22
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Q23.

Q24.

B Solution |

Concept: Maslow — deficiency needs vs. growth (Being) needs.

Maslow (1954) distinguished two categories in his hierarchy:

* Deficiency (D) needs (physiological, safety, belonging, esteem): These arise
from a deficit or lack. They drive the organism toward homeostasis and are
satiated when fulfilled — once the need is met, the motivation to satisfy it
diminishes.

* Growth (Being/B) needs (cognitive, aesthetic, self-actualisation, transcen-
dence): These arise from a desire to grow. They are never permanently
satisfied — fulfilment intensifies the desire for more. A self-actualising
person becomes more curious, more creative, more loving as they pursue
growth.

This push-pull distinction is fundamental to understanding human motivation
across the lifespan.

Why other options are wrong:

* (B) Both categories apply across the lifespan; the age boundary is unsup-
ported by Maslow.

* (C) This reverses Maslow’s hierarchy — D-needs must be met before B-needs
become motivating, not the reverse.

* (D) Both D-needs and B-needs have biological and social components; the
strict nature/nurture split is an oversimplification not endorsed by Maslow.

Final Answer: (A)

’Answer: (A) \ Go Back to Q 23

a8 Solution |

Concept: Bandura’s four sources of self-efficacy — correct matching.

Bandura (1977) identified four sources of self-efficacy beliefs:

(a) Mastery Experience: the most powerful source — actually succeeding at a
task builds the belief that one can succeed again.

(b) Vicarious Experience: watching a similar peer succeed raises one’s own be-
lief (“if they can do it, so can I”).

(c) Verbal Persuasion: encouragement from a credible person (teacher, mentor)
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increases confidence.
(d) Physiological States: interpreting bodily arousal (heart rate, sweating) as
readiness rather than threat boosts confidence.

Option (B) correctly matches Mastery Experience with a student who succeeds at a
challenging science experiment, subsequently feeling more confident about future
experiments.

Why other options are wrong:

* (A) Watching a peer succeed is Vicarious Experience, not Physiological
States.

* (C) Noticing heart rate and interpreting it as a failure signal is Physiological
States, not Verbal Persuasion.

* (D) A teacher’s verbal encouragement is Verbal Persuasion, not Vicarious
Experience.

Final Answer: (B)

’Answer: (B) ‘ Go Back to Q 24

Q25.

B Solution |

Concept: Eccles’ Expectancy-Value Theory — role of task value.

Eccles et al. (1983) proposed that achievement behaviours (choice, persistence,
effort, performance) are jointly determined by:

* Expectancy of success: the student’s belief about how well they will do.
» Task value — which has three positive components and one negative:

Intrinsic value: enjoyment and interest in the task itself.
Utility value: usefulness of the task for future goals (extrinsic).
Attainment value: personal importance of doing well on the task.

Cost: what must be given up to engage (time, effort, other activities).

Task value directly influences whether a student chooses to engage with a subject
and how much effort they invest, independent of but interacting with expectancy.
Option (C) correctly identifies the three positive value components.

Why other options are wrong:

* (A) Task value is a co-determinant of achievement behaviour; high ex-
pectancy alone is insufficient without perceived value.

-

collegedunia

17


https://collegedunia.com/exams/mah-bed-cet/sample-paper

MAH B.Ed CET Sample Paper Teaching Aptitude Solutions

Q26.

* (B) Intrinsic interest is explicitly a component of task value in Eccles’ model.
* (D) Task value in Eccles’ model is the student’s own perception, not the
teacher’s attribution that is passively adopted.

Final Answer: (C)

]Answer: (@) \ Go Back to Q 25

a8 Solution | .

Concept: Analytic vs. holistic rubrics — appropriate use.

As shown in the diagram:

* Analytic rubric: divides performance into distinct criteria (e.g., content,
organisation, grammar, citations), each scored separately on a multi-level
scale. Provides detailed, diagnostic feedback that tells the student exactly
where they performed well and where they need to improve.

* Holistic rubric: assigns a single overall score based on an integrated im-
pression of the work. Faster to use but provides less diagnostic information.

When the teacher’s goal is to give students detailed, criterion-specific feedback,
the analytic rubric is the clear choice — it breaks down performance into evalu-
able components and pinpoints specific areas for development.

Why other options are wrong:

* (A) A holistic rubric gives a single overall impression — it does not provide
the criterion-specific detail required.

* (B) This incorrectly attributes analytic properties (separate criterion descrip-
tors) to the holistic rubric.

* (C) A single global score is the defining feature of the holistic rubric, not the
analytic one.

Final Answer: (D)

Answer: (D) \ Go Back to Q 26

-
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Q27.

B Solution | .

Concept: Absolute (criterion-referenced) vs. norm-referenced grading.

* Absolute / Criterion-Referenced Grading: a student’s score is compared to
a fixed, pre-determined performance standard (criterion). The standard
is set in advance — e.g., scoring 60% or above = pass. All students who
meet the standard pass, regardless of how many others do or do not.

* Norm-Referenced / Relative Grading: a student’s score is compared to the
performance of the peer group (the norm). Grades are distributed relative
to the group — e.g., the top 10% receive A, the next 20% receive B, etc.
Student ranks, not absolute performance levels, determine grades.

When to use: Criterion-referenced grading is appropriate when there is a defined
competency standard (e.g., licensure exams). Norm-referenced grading is used
for selection/ranking (e.g., competitive entrance exams).

Why other options are wrong:

* (B) Both systems can use percentages or letter grades; the format is not the
defining difference.

* (C) Both systems are used at all levels of schooling; there is no age or level
restriction.

* (D) Upward adjustment of scores to raise the class average would be a mod-
eration practice, not criterion-referenced grading.

Final Answer: (A)

’Answer: (A) \ Go Back to Q 27

Q28.

a8 Solution | .

Concept: Matching-type questions — primary advantage.

Matching questions consist of two columns: a premise column and a response
column. Students must associate each premise with its correct response. Their
primary advantages are:

* They efficiently test multiple associations in a compact format — a single
item can test 5-10 pairs simultaneously.

* They directly assess conceptual relationships (cause-effect, term-definition,
event-date) that MCQs assess less directly.

-

collegedunia

19


https://collegedunia.com/exams/mah-bed-cet/sample-paper

MAH B.Ed CET Sample Paper Teaching Aptitude Solutions

Q29.

.

* Reduced guessing: if the response column contains more items than the
premise column, students cannot eliminate options after each use, substan-
tially reducing the probability of guessing correctly.

Why other options are wrong:

* (A) Extended written responses demonstrating reasoning and creativity de-
scribe essay questions.

* (C) Evaluating and critiquing literary quality requires higher-order thinking
best assessed through essay or analytical questions, not matching.

* (D) Matching questions require careful construction of parallel columns and
a well-designed answer key; they are not effort-free.

Final Answer: (B)

]Answer: (B) ‘ Go Back to Q 28

o _Solution _ \

Concept: Reliability vs. validity in assessment — the target analogy.

The target diagram illustrates four combinations:

* High Reliability + High Validity: shots clustered at the bullseye — the test
consistently measures exactly what it should (ideal).

* High Reliability + Low Validity: shots clustered together but off-centre —
the test is consistent but measures the wrong thing.

* Low Reliability + High Validity: shots scattered around the centre — the
test targets the right construct but inconsistently.

* Low Reliability + Low Validity: shots scattered away from centre — neither
consistent nor measuring the right thing.

The critical insight (Option C) is that a test can be reliable without being valid:
it can produce consistent scores for a construct it was never intended to measure.
However, an unreliable test cannot be valid: without consistency, it cannot ac-
curately measure anything.

Why other options are wrong:

* (A) This reverses the definitions of reliability and validity.
* (B) Reliability and validity are distinct and separable properties, as the target
diagram clearly shows.
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Q30.

* (D) Both reliability and validity can be quantified statistically (e.g., reliability
coefficients, validity evidence); neither is purely subjective.

Final Answer: (C)

]Answer: (&) \ Go Back to Q 29

L

a8 Solution |

Concept: Classroom reading corner — purpose and design principles.

A classroom reading corner (or classroom library) is a designated physical space
designed to promote a culture of voluntary, independent reading. Research
(Morrow, 1990; Allington, 2011) shows that access to a well-designed reading
environment significantly increases reading frequency and motivation. Key design
principles include:

* Comfort: soft seating (bean bags, cushions), inviting atmosphere.

* Accessibility: books within easy reach, organised by level and genre.

* Diversity: wide range of texts (fiction, non-fiction, picture books, comics,
magazines).

* Adequate lighting: good reading conditions.

* Voluntary use: students self-select books without prescribed assignments.

Why other options are wrong:

* (A) A locked cabinet accessible only to the teacher removes accessibility —
the opposite of a functional reading corner.

* (B) Competitive reading charts can create anxiety and shame reluctant read-
ers, undermining the voluntary culture the corner is meant to build.

* (C) A single prescribed text eliminates choice, reducing intrinsic motivation
and defeating the reading corner’s purpose.

Final Answer: (D)

Answer: (D) ‘ Go Back to Q 30
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Q31.

B Solution |

Concept: Restorative practices — difference from punitive discipline.

Punitive discipline focuses on the rule that was broken and assigns a proportional
punishment to the offender. The logic is deterrence: punishment discourages fu-
ture violations.

Restorative practices (based on restorative justice principles, Hopkins, 2004)
shift the focus to:

* The harm caused to specific people and relationships.

* Accountability through understanding impact (not shame or punishment).

* Repairing the relationship through structured dialogue — circles, confer-
ences, or mediated conversations.

* Reintegration of the offender into the community, rather than exclusion.

Evidence shows restorative practices reduce repeat offending, improve school cli-
mate, and develop students’ social-emotional skills — outcomes punitive discipline
alone does not achieve.

Why other options are wrong:

* (B) Shaming students in front of peers is a punitive technique; restorative
practices explicitly avoid public humiliation.

* (C) Restorative practices include accountability and consequences; they do
not eliminate them.

* (D) This reverses the descriptions — punitive discipline uses isola-
tion/exclusion; restorative practices use reintegration.

Final Answer: (A)

’Answer: (A) \ Go Back to Q 31

Q32.

B8 Solution |

Concept: Non-verbal cueing — advantage for classroom management.

As shown in the four-panel diagram, non-verbal signals (raised hand, thumbs up,
finger on lips, directed gaze + point) allow teachers to communicate expecta-
tions and redirect behaviour without pausing the lesson. The key pedagogical
advantage is non-interruption of instructional flow: the teacher can continue
speaking or facilitating discussion while simultaneously addressing an emerging
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management issue. Additional advantages include:

* Reduces public embarrassment for the student being redirected.

* Consistent, predictable signals develop shared classroom language over
time.

* Applicable across language backgrounds in multilingual classrooms.

Why other options are wrong:

* (A) Non-verbal signals are particularly effective in multilingual classrooms
precisely because they transcend language — this is a strength, not a limita-
tion.

* (C) Non-verbal cues supplement, not replace, verbal communication; a class-
room entirely without verbal communication would be impractical.

* (D) Research and practice confirm non-verbal cueing is effective at all grade
levels, including secondary school.

Final Answer: (B)

’Answer: (B) ‘ Go Back to Q 32

Q33.

a8 Solution |

Concept: Centration — cognitive limitation of Piaget’s preoperational stage.

Centration (from centrer = to centre/focus) is the preoperational child’s tendency
to focus on only one dimension or attribute of a situation at a time, ignoring
other relevant dimensions. This is why children in this stage fail conservation
tasks: when liquid is poured from a short, wide glass into a tall, thin glass, the
child centres on the height of the liquid (it looks like more!) while ignoring the
width (it is narrower). The inability to decentre — simultaneously consider mul-
tiple attributes — underlies many preoperational errors.

Why other options are wrong:

* (A) Objects continuing to exist when out of sight is object permanence, a
sensorimotor-stage achievement (absent, not a limitation, in preoperational
children who have already acquired it).

* (B) Focusing on one’s own perspective and failing to take another’s viewpoint
is egocentrism — a related but distinct preoperational limitation.

* (D) Attributing life and feelings to non-living objects is animism — another
preoperational characteristic, not centration.
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Final Answer: (C)

’Answer: (9 \ Go Back to Q 33

Q34.

o _Solution \

Concept: Kohlberg’s Stage 6 — Universal Ethical Principles.

Kohlberg’s moral development theory has three levels, each with two stages:

* Pre-conventional: Stages 1 (punishment avoidance) and 2 (self-
interest/reciprocity).

* Conventional: Stages 3 (good boy/girl) and 4 (law and order).

* Post-conventional: Stage 5 (social contract) and Stage 6 (universal prin-
ciples).

At Stage 6, the individual is guided by self-chosen abstract ethical principles
— such as justice (Rawls), human dignity (Kant’s categorical imperative), and
equality — that transcend any particular society’s laws or conventions. When a
law violates these principles (e.g., an unjust law), the Stage 6 reasoner follows the
higher moral principle, even at personal cost (Kohlberg cited Thoreau, Gandhi,
and Martin Luther King as exemplars).

Why other options are wrong:

* (A) Following laws because law and order are intrinsically valuable describes
Stage 4 (Law and Order, Conventional level).

* (B) Being guided by contractual and social-democratic obligations describes
Stage 5 (Social Contract, Post-conventional level).

* (C) Behaving to be seen as a good person by immediate groups describes
Stage 3 (Good Boy/Girl, Conventional level).

Final Answer: (D)

Answer: (D) \ Go Back to Q 34

-
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Q35.

B Solution |

Concept: Pragmatic competence — late-developing dimension of language.

Language acquisition proceeds through multiple overlapping dimensions:

* Phonological: sound production (largely complete by age 4-5).

* Lexical: vocabulary (rapidly expanding from age 1-5, continues across lifes-
pan).

* Syntactic: grammar rules (core structures by age 5; complex syntax through
school years).

* Pragmatic: using language appropriately in social contexts (develops across
childhood and adolescence, requiring theory of mind, social cognition, and
contextual sensitivity).

Pragmatic competence involves: indirect speech acts (“Could you pass the salt?”
= a request), conversational implicature (Grice’s maxims), register shifts, turn-
taking, politeness conventions, and discourse organisation. These require the
child to understand not just what is said but why, how, and in what context —
a sophisticated social-cognitive achievement emerging later than basic grammar.

Why other options are wrong:

* (B) Single words and two-word combinations are among the earliest stages
(12-24 months), not late acquisition.

* (C) Phonological mastery (correct sound production) is largely achieved by
age 4-5 — an early acquisition milestone.

* (D) Understanding that words symbolise objects (the referential insight) is a
foundational, early achievement (around 12-18 months), not a late-stage
competence.

Final Answer: (A)

Answer: (A) \ Go Back to Q 35
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Q36.

B Solution | .

Concept: Gardner’s Multiple Intelligences — Intrapersonal Intelligence.

Howard Gardner (1983, Frames of Mind) proposed eight intelligences. Intrap-
ersonal Intelligence is the capacity to understand oneself — one’s emotions,
motivations, strengths, weaknesses, values, and goals. Students high in intraper-
sonal intelligence typically:

* Prefer independent work and self-paced reflection.

* Keep personal journals or diaries.

* Set personal goals and monitor their own progress.

* Are deeply self-aware and reflective about their own learning processes.
* Show nuanced understanding of their internal emotional life.

Classroom strategy: give these learners independent projects, reflective journals,
and opportunities for self-assessment.

Why other options are wrong:

* (A) Empathy, reading others’ emotions, and preferring group collaboration
describe Interpersonal Intelligence.

* (C) Visualising spatial relationships and expressing ideas through drawings
describe Spatial Intelligence.

* (D) Preferring nature, classifying organisms, and detecting natural patterns
describe Naturalist Intelligence.

Final Answer: (B)

]Answer: (B) ‘ Go Back to Q 36

Q37.

a8 Solution | \

Concept: Correlation curriculum approach.

The correlation approach (also called coordinated curriculum) lies between the
subject-centred and fully integrated curricula on a continuum. It:

* Establishes planned, deliberate connections between two or more subjects.

* Each subject retains its own identity, timetable, and teacher.

» Topics in one subject are timed to coincide with related topics in another —
e.g., when biology teaches photosynthesis, physics simultaneously addresses
light energy:.
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This differs from full integration, where subject boundaries dissolve entirely. It
avoids the insularity of pure subject-centred organisation while preserving disci-
plinary rigour.

Why other options are wrong:

* (A) Teaching disciplines in complete isolation with no connections describes
the subject-centred (compartmentalised) curriculum.

* (B) Completely dissolving subject boundaries into broad thematic units de-
scribes the integrated (fused/core) curriculum.

* (D) A single comprehensive cross-disciplinary examination is an assessment
design choice, not a curriculum organisation approach.

Final Answer: (C)

’Answer: (9 \ Go Back to Q 37

Q38.

o _Solution _

Concept: Principle of utility in curriculum design.

The principle of utility (also called the principle of practical value or life useful-
ness) holds that curriculum content should be selected primarily because it serves
practical purposes in the learners’ real lives — both now (present relevance to
the child’s current experiences and needs) and in the future (applicable to adult
roles, vocational responsibilities, and civic life). Dewey’s insistence on connect-
ing school learning to lived experience underpins this principle. It asks: “Is this
content useful to learners beyond the examination?”

Why other options are wrong:

* (A) Arranging content from simplest to most complex describes the principle
of sequence.

* (B) Covering as broad a range of topics as possible describes the principle
of scope.

* (C) Reinforcing experiences at progressively higher levels across grade years
describes the principle of continuity.

Final Answer: (D)

Answer: (D) \ Go Back to Q 38
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Q39.

B Solution | .

Q40.

B Solution | \

Concept: NCF 2005 — mother tongue as medium of instruction in early schooling.

The National Curriculum Framework 2005 (NCERT, India) makes several land-
mark recommendations regarding language in education:

* The home language / mother tongue should be the primary medium of
instruction in the early years of schooling.

* The three-language formula (mother tongue — second language — English
or another language) should be implemented progressively, not simultane-
ously from Class 1.

* Instruction in a familiar language in early grades is cognitively supportive:
children learn concepts, literacy, and numeracy more effectively when taught
in a language they already speak.

* Early multilingualism imposed before the mother tongue is consolidated can
create cognitive overload and widen educational inequity.

Why other options are wrong:

* (B) English as the exclusive medium from Class 1 contradicts NCF 2005’s
explicit advocacy for mother-tongue-based early education.

* (C) Simultaneous equal-time teaching of all three languages from Class 1
contradicts the progressive, staged approach NCF 2005 recommends.

* (D) NCF 2005 explicitly takes a position on language of instruction, making
this option factually incorrect.

Final Answer: (A)

’Answer: (A) \ Go Back to Q 39

Concept: Educational radio — role in India’s distance education system.

Educational radio has a long and continuing history in India’s distance education
landscape:

* All India Radio (AIR / Akashvani): has broadcast educational programmes
since the 1930s, including School Broadcast Programmes for school children
and university-level lectures.

* IGNOU’s Gyan Vani network (FM radio stations): dedicated educational

[ 5]
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FM channels in multiple Indian cities providing supplementary lectures, aca-
demic content, and developmental programmes for IGNOU students and the
general public.

Radio remains relevant for: (a) remote and rural areas with poor internet connec-
tivity; (b) listeners without smartphones or computers; (c) low-cost, mass-reach
supplementary instruction.

Why other options are wrong:

* (A) Educational radio continues to function in India; Gyan Vani and AIR’s
educational broadcasts remain active.

* (C) Educational radio reaches both teachers and students broadly; it is not
restricted to teacher training by NCERT.

* (D) Internet-based podcast streaming is a separate medium; traditional
FM/AM broadcast radio has an independent and distinct history in Indian
education.

Final Answer: (B)

]Answer: (B) ‘ Go Back to Q 40

Q41.

L

o _Solution _

Concept: Podcast use in self-paced e-learning — primary advantage.

A podcast (audio or video episode available for download/streaming) is an in-
herently asynchronous learning resource. Its primary pedagogical advantage in
self-paced e-learning is:

* Temporal flexibility: learners access content whenever it fits their schedule
(commuting, exercising, studying at midnight).

* Control over pace: learners pause, rewind, and replay difficult sections.

* Repetition: unlimited re-listening for consolidation and revision.

* Portability: accessible on smartphones without a desktop or internet con-
nection (downloaded episodes).

These features collectively make podcasts ideal for self-paced, independent study
across diverse learner contexts.
Why other options are wrong:

* (A) Real-time adaptive feedback and difficulty adjustment describe adaptive
learning technology (e.g., Al-driven tutoring systems), not podcasts.
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Q42.

* (B) Podcasts are widely used as student-facing resources in MOOG s, flipped
classrooms, and language learning apps.

* (D) Requiring formal classroom presence with a teacher defeats the asyn-
chronous self-paced purpose of podcast-based learning.

Final Answer: (C)

’Answer: (9 \ Go Back to Q 41

B Solution | \

Concept: Adaptive learning technology — personalisation through algorithms.

Adaptive learning technology uses artificial intelligence and machine learning
algorithms to create individualised learning pathways for each learner. Unlike
traditional e-learning (which delivers the same content in the same sequence to
everyone), adaptive systems continuously:

* Diagnose the learner’s current knowledge state from responses and perfor-
mance patterns.

* Adjust the difficulty level, presentation format, and sequence of content.

* Recommend the next most appropriate learning resource or activity.

* Provide targeted feedback aligned to the specific misconception or gap
identified.

Examples: Knewton, DreamBox Learning, Carnegie Learning’s MATHia, and
BYJU’S adaptive modules.

Why other options are wrong:

* (A) Identical content in a fixed sequence to all learners describes traditional
(non-adaptive) e-learning.

* (B) Scheduled live instructor sessions describe synchronous online learn-
ing (e.g., Zoom classes), not adaptive technology.

* (C) A single standardised end-of-course assessment is the opposite of adap-
tive — it treats all learners identically.

Final Answer: (D)

Answer: (D) \ Go Back to Q 42

-
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Q43.

B Solution | .

Concept: Concept maps as teaching-learning material — structure and purpose.

As shown in the diagram, a concept map (Novak & Gowin, 1984) is a graphical
tool that represents knowledge as a network of nodes (concepts) and labelled
links (relationships). The structure shown — a central node “Photosynthesis”
connected to satellite nodes (Chlorophyll, Sunlight, CO,, Water) by labelled ar-

” ”

rows (“requires,” “uses,” “absorbs,

7

needs”) — exemplifies the node-link-node
architecture of all concept maps.

Pedagogical purposes of concept maps:

* Making prior knowledge visible: reveals what students already know and
how they connect concepts.

* Identifying misconceptions: incorrect links reveal faulty understanding.

* Constructing integrated understanding: building and elaborating net-
works deepens comprehension.

* Collaborative knowledge-building: pairs or groups negotiate concept rela-
tionships.

Why other options are wrong:

* (B) A linear numbered list describes a sequential outline or study notes,
not a concept map.

* (C) Scoring criteria against which essays are judged describes a rubric, not
a concept map.

* (D) Classroom seating arrangements describe seating plans, not concept
maps.

Final Answer: (A)

Answer: (A) \ Go Back to Q 43
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Q44.

B Solution | .

Concept: Inclusive mainstream schools vs. special schools — the inclusion ratio-

nale.

The inclusion model is grounded in:

* The human rights principle (UNESCO Salamanca Statement, 1994; UN-
CRPD, 2006): all children have the right to learn alongside peers in their
local community school.

* Research evidence: inclusive placement, when supported adequately, is as-
sociated with better academic and social outcomes for students with disabil-
ities compared to segregated special schools.

* Social benefits: exposure to diversity prepares all students (with and with-
out disabilities) for inclusive adult society.

* High expectations: mainstream settings set age-appropriate academic and
social expectations that special schools may not.

India’s RPWD Act 2016 and RTE Act 2009 both mandate inclusive education in
neighbourhood schools.

Why other options are wrong:

* (A) Cost-effectiveness of special schools is empirically contested; moreover,
the inclusion argument is primarily rights-based and outcomes-based, not
economic.

* (C) No credible evidence supports the claim that special schools universally
offer a superior academic curriculum for all disability categories.

* (D) Partial mainstreaming only for non-academic subjects while segregating
for academics contradicts the full inclusion principle.

Final Answer: (B)

Answer: (B)| Go Back to Q 44
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Q45.

B Solution |

Concept: Gifted education — acceleration vs. enrichment strategies.
Two major approaches to meeting the educational needs of gifted learners:

Acceleration:

* Moves the student through curriculum faster or to a higher level.

* Forms: grade skipping, early entry to school, subject acceleration, dual en-
rolment (school + university), early graduation.

* Matches pace of instruction to the gifted student’s rate of learning.

Enrichment:

* Provides greater depth, breadth, and complexity at the same grade level.

* Forms: independent projects, research studies, competitions, extension ac-
tivities, mentorships, interest-based electives.

* Student remains with age-peers; grade placement does not change.

Option (C) correctly defines both strategies and their key distinction (pace/level
vs. depth/breadth at same level).

Why other options are wrong:

* (A) This reverses the definitions of acceleration and enrichment.

* (B) Acceleration is about academic pace/level, not primarily social-emotional
support (though social-emotional considerations are important in gifted ed-
ucation, this is not the definitional contrast).

* (D) Acceleration and enrichment are distinct strategies with different mech-
anisms and appropriate use cases.

Final Answer: (C)

Answer: (C) \ Go Back to Q 45
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B Solution |

Concept: Speech-language therapist (SLT) in inclusive school — collaborative
role.

The SLT’s most effective contribution in an inclusive school setting is through a
collaborative, consultative model rather than an exclusively pull-out individual
therapy model. This involves:

* Working with classroom teachers to embed speech and language targets
into daily curriculum activities (curriculum-based language therapy).

* Training and advising class teachers on strategies for students with Speech,
Language, and Communication Needs (SLCN) — e.g., AAC (Augmentative
and Alternative Communication), visual supports, wait time, simplified lan-
guage.

* Team teaching and modelling communication strategies in the classroom.

* Ensuring that the student’s communication goals are reinforced across all
contexts (not isolated to therapy sessions).

Why other options are wrong:

* (A) Replacing the classroom teacher entirely is outside the SLT’s professional
scope and contradicts the inclusion model.

* (B) Restricting the role to physical-structural medical assessment ignores the
SLT’s evidence-based classroom and curriculum role.

* (C) Exclusively individual pull-out sessions without teacher collaboration
limit generalisation of skills to the classroom; the collaborative model is the
evidence-based best practice.

Final Answer: (D)

Answer: (D) \ Go Back to Q 46
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Q47.

B Solution | .

Concept: Types of observation in pre-service teacher education.

As shown in the three-panel diagram, observation in teacher education takes three
major forms:

* Structured Observation: the observer uses a pre-designed instrument —
checklist, rating scale, interaction category system (e.g., Flanders’ Interac-
tion Analysis) — to systematically record specific, pre-identified teaching
behaviours. Data are coded and quantifiable.

* Unstructured Observation: the observer writes open-ended narrative
field notes about whatever appears pedagogically significant. No predeter-
mined categories; rich qualitative data; observer judgment determines what
to note.

* Participant Observation: the observer participates in the setting — the stu-
dent teacher teaches the lesson while the mentor simultaneously observes
and may intervene or co-teach.

The primary distinguishing feature of structured vs. unstructured is the presence
or absence of a predetermined observation instrument.

Why other options are wrong:

* (B) Teaching while observing peers simultaneously describes a specific form
of co-teaching, not a defining contrast between structured and unstructured
observation.

¢ (C) Both structured and unstructured observation can serve summative and
formative purposes; no such restriction exists in practice.

* (D) No grade-level restriction applies; both types are used across all school
levels in teacher education.

Final Answer: (A)

Answer: (A) \ Go Back to Q 47
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Q48.

Q49.

B Solution | .

Concept: Teacher accountability to multiple stakeholders.

A teacher’s professional accountability is multi-directional, encompassing:

* To students: clear learning objectives, fair and timely feedback, confiden-
tiality, duty of care.

* To parents: regular communication about student progress, attendance,
welfare concerns, and significant events.

* To the institution: adherence to school policies, professional conduct, con-
tribution to school improvement.

* To society: upholding the social justice and citizenship development func-
tions of education; being a model of democratic and ethical values.

Option (B) captures this multi-stakeholder balance: transparency, communication,
institutional compliance, and social mission. True professional accountability is
neither narrow (only legal compliance) nor unidirectional (only to management).

Why other options are wrong:

* (A) Prioritising management demands over student welfare inverts the pri-
mary purpose of teaching.

* (C) Reporting only positive outcomes to parents is a form of deception that
violates honest professional communication.

* (D) Legal compliance alone represents a minimum floor, not a ceiling —
professional accountability extends well beyond regulatory requirements.

Final Answer: (B)

’Answer: (B) ‘ Go Back to Q 48

B Solution | .

Concept: Culturally responsive teaching — most important classroom practice.

Culturally Responsive Teaching (CRT, Geneva Gay, 2000; Gloria Ladson-Billings,
1995) is a pedagogy that recognises, respects, and uses students’ cultural back-
grounds, home languages, prior experiences, and community knowledge as
legitimate and productive resources for teaching and learning. Its most important
distinguishing practice — Option (C) — is the active inclusion and validation
of students’ cultural identities within academic work, rather than treating them
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as obstacles to learning or requiring students to abandon their home culture to
succeed.

Key practices of CRT:

* Using culturally familiar examples, texts, and contexts to introduce abstract
concepts.

* Incorporating multilingual resources and home language support.

* Connecting curriculum standards to students’ real-world community experi-
ences.

* Building relationships that communicate belief in all students’ intellectual
capability.

Why other options are wrong:

* (A) Requiring adoption of dominant cultural norms and abandonment of
home culture describes assimilation — the antithesis of CRT.

* (B) Restricting content to a single national culture produces a mono-cultural
curriculum — contrary to CRT’s pluralistic, inclusive ethos.

* (D) Culturally homogeneous ability groups are segregating and contradicted
by CRT’s commitment to inclusive classroom community.

Final Answer: (C)

]Answer: (C) \ Go Back to Q 49
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Concept: Kolb’s Experiential Learning Cycle — four stages and their connection.

David Kolb (1984, Experiential Learning) proposed that learning is a continuous,
cyclic process involving four stages:

(a) Concrete Experience (CE): having a direct, tangible experience (doing an
experiment, participating in a role play, encountering a real problem).

(b) Reflective Observation (RO): observing and reflecting on the experience
from multiple perspectives (journaling, discussion, debriefing).

(c) Abstract Conceptualisation (AC): forming general theories, models, or
principles to explain the experience (reading theory, building a conceptual
model, drawing generalisations).

(d) Active Experimentation (AE): testing the theory in new or modified sit-
uations (designing a new approach, implementing a plan, running a new
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experiment).

Each stage feeds into the next, and AE generates new Concrete Experience — cre-
ating the self-renewing cycle. Kolb also identified four learning styles (Diverger,
Assimilator, Converger, Accommodator) based on preferences for different stage

combinations.

Why other options are wrong:

* (A) Starting with Abstract Conceptualisation and the linear direction are
both incorrect.

* (B) Starting with Reflective Observation before any direct experience con-
tradicts Kolb’s sequence; CE always precedes RO.

* (C) Active Experimentation before Reflective Observation inverts the se-
quence; AE tests theories formed after reflection and conceptualisation.

Final Answer: (D)

Answer: (D) \ Go Back to Q 50
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Q |Ans | Q |Ans | Q |Ans | Q | Ans | Q | Ans
1 C 2 D 3 A 4 B 5 C
6 D 7 A 8 B 9 C |10| D
11} A |12 B (13| C |14| D |15| A
16| B |17 C |18| D |19 A |20 | B
21| C |22| D |23 A |[24| B |25| C
26| D |27| A |28 B |29| C |30| D
31| A |32 B |33| C [34| D |35| A
36| B |37 C |38| D 39| A |40| B
41| C |42 D |43 A |44 | B |45 C
46| D |47 A |48 B |49| C |50 | D
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